
 
Abstract— The paper investigates the major influential factors 

on quality of education in general and quality of higher education in 
particular from the British academics’ points of view. The research 
relies on realism perspective and as a multiple case study, it utilises a 
mainly qualitative research design that employs semi-structured 
interview as its research instruments. This study unlike many other 
similar research has adopted an ‘Inductive’ approach to research to 
build a new theory regarding quality of education instead of testing 
one of existing models. Based on review of relevant literature 11 
hypotheses have developed that later have been tested by analysis of 
the collected primary data. After interviewing 30 British academics 
and higher education authorities from nine different universities in 
the UK, eleven factors are identified to have crucial impacts on 
quality of education. 
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I. INTRODUCTION 
INCE the 1980s there has been a gradual emergence of 
what it is referred to as “new” approaches to quality 
assessment “as a result of the expansion of higher 

education systems in combination with limited budgets, of 
internationalisation of higher education and of economic 
competition, of more openness of governments in general 
and…of ideologies of neo-liberalism and deregulation…” [1]. 
Quality monitoring became a mechanism for governments 
worldwide to tackle these competing factors, and frequently 
also to disguise the dominant focus on accountability rather 
than enhancement [1]. 
Regarding research question, aim and objectives that is to say 
while there are many parameters that can directly or indirectly 
contribute to quality of education in general and quality of 
higher education in particular, just limited number of these 
elements can have substantial impact on sustainable quality 
development of education so the ‘Research Question’ is: What 
are the main factors that have substantial impacts on 
sustainable quality development of education in general and 
higher education in particular? 
The research aim is to identify the major influential factors on 
quality of education in general and quality of higher education 
in particular from the British academics’ points of view. The 
research objectives are stated as follows: 
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1. To exam the impact of ‘Leadership and Strategic 
Management; Students, Academics and Staff 
Recruitment; Syllabus/ Curriculum; 
Research/Teaching; Pedagogy; Learning and research 
support; Knowledge management; Academics’ 
achievements; Students’ progress, success & 
satisfaction; Universities/Schools’ achievements; and 
Innovation and Change Management’ in educational 
institutes on quality of education 

2. To provide some recommendations to academics and 
education authorities regarding the ways to improve 
quality of education  

II. LITERATURE REVIEW 
Although there are many parameters that can directly or 

indirectly contribute to quality of education [2] in general and 
quality of higher education in particular, just limited number 
of these elements can have substantial impact on sustainable 
quality development of education [3]. Built on the discussed 
literature review in the following section, 11 critical success 
factors are identified that shape pillars of quality education 
system. The principles or critical success factors of Quality of 
Education are as follow: 
 

Leadership and Strategic Management 
That is an unfortunate fact that apart from some exceptions, 

industrial and business companies in general create and 
maintain higher quality and customer value than educational 
institutes [4]. It is believed that one of the reasons for lower 
quality at universities/ colleges compare to for-profit 
organisations is lack of professional and trained leaders to 
manage their organisations strategically [5]. Strong and 
visionary leadership who can think and plan strategically is 
necessary for having high quality education in higher 
education [6]. Schools and universities likewise other 
organisations need qualified leader thus it is unlikely that for 
instance, a professor of microbiology, as a dean, could lead a 
university toward higher quality [1]. 
 

Students, Academics and Staff Recruitment 
There is no grantee for quality of education, if a school or 

university recruits low quality and unqualified students, 
academics and even staff. It is not reasonable to expect high 
quality from low quality people [7]. The quality of education 
is being influenced not only by varied systems, processes and 
plans but also by the people who provides the educational 
services as well as those who receives these services [8]. So if 
educational institutes really care about quality of education in 
their institutes, they should illustrate their intention for high 
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quality by recruiting only high calibre students, academics and 
non-academic staff. People-related quality difficulties can 
have at least three interrelated roots [6].  
 

Syllabus/Curriculum  
Quality of education depends on what are being taught, 

syllabus/ curriculum, at the schools and universities [8]. The 
main purpose of establishing and running a university/ school 
is educating students/ researchers and prepare them for better 
careers/ future [9]. This aim can be obtain if the university/ 
school develop and follow appropriate and quality syllabus/ 
curriculum. It would be pointless to have high quality 
students, academics/ teachers, facilities, strategies, and leaders 
but not having the necessary quality syllabus/ curriculum [4]. 
All of these issues would be worthwhile if they support 
delivery of quality education based on quality syllabus/ 
curriculum [9].  
 

Research/Teaching 
Provision of teaching (taught aspect) with a good quality 

and having more and quality research (research aspect) are 
other success factors of having quality education [10]. As it is 
argued before having appropriate and quality syllabus/ 
curriculum that highlights what topics are supposed to be 
discussed are necessary for quality education; however, there 
is an issue that is equally or even more important than 
syllabus/ curriculum which is quality of the actual teaching 
or/and research activities [11]. Quality education relies on 
availability of quality teaching and research services [3].  
 

Pedagogy 
The way in which a subject is being taught is another key 

factor. Traditional teaching methods are not longer having 
their own impacts [7]. Quality education and higher education 
have many advantages, though creating and maintain such a 
quality rely on fulfilling some requirements. One of the 
requirements of quality education is having quality pedagogy 
[10]. In other word, education/ Higher education and its 
related quality have many dimensions which one of them is 
quality of teaching methods in these academic institutes [12]. 
Low quality, ineffective and inadequate teaching methods 
would sharply reduce quality of higher education [1] and 
consequently it will undermine expected results and 
advantages of education/ higher education.  
 

Learning and research support 
Having a proper classroom, with adequate teaching 

facilities, having a comprehensive library and online library, 
and having trained and helpful staff and processes that 
facilitate learning and research are necessary [2]. Schools, 
colleges, universities and other educational organisations are 
established to provide opportunity of learning or/ and 
conducting research for students/ researchers/ learners [5]. 
Fulfilment of such a mission depends on some factors that one 
of them is availability and quality of the provided support to 
students/ researchers in studying or/ and doing their research 
[9].  
 

Knowledge management 

Overloaded information can be as damaging as lack of 
information, so there is a need for a system to manage 
collection, creation, storage and to distribute knowledge and 
information [13]. Quality of education and research are 
directly connected to the capability of a university, college, 
school, or research centre in managing required knowledge by 
their students and researchers properly [14]. Without 
necessary knowledge/ information and without required 
systematic process and system for creation, updating and 
distribution of these wanted knowledge research and 
educational institutes would face with crisis and reduction in 
quality of the provided education and/ or research support [9].  
 

Academics’ achievements 
A university/school cannot be considered as a quality 

institute if its academics/teachers do not have a chance of 
being successful in terms of publications, research and 
recognition [15]. Quality of education depends on quality of 
educators [1]. To put it simply, quality of education is related 
to the main educational service providers, lecturers and 
teachers. It is unlikely that a low quality and unsuccessful 
academic/ teacher can provide high quality educational 
services to students and up bring successful students [6].  
 

Students’ progress, success & satisfaction 
The most important customers of educational institutes are 

students, thereby it make sense to measure quality of a 
university/school in terms of progress, success and satisfaction 
of its students [12]. While there are many different quality 
models/ theories which each of them have some differences 
with others, almost all of them have consensus in one issue 
that is emphasis on measurement of quality based on 
perspective of the main customer/ stakeholder [16]. The only 
client and one of the most important stakeholders of any 
educational institutes are students; thereby it makes sense to 
measure quality of a university/ school in terms of progress, 
success and satisfaction of its students [11].  

 
Universities/Schools’ achievements 
Universities/schools success is another sign of having 

quality education system [1]. This can be measured based on 
the ranking, amount of received grant received, and rate of 
growth of these institutes [10]. It is expected that quality 
universities/schools would provide quality education. One of 
the indicators of quality of education is the degree of 
superiority of the institute that provide this education compare 
to other educational/ research organisations [6].  In other 
word, universities/ schools’ success is another sign of having 
quality education system.  
 

Innovation and Change Management 
Innovation is a change but innovation would be failed if 

there is no adequate change management system to support 
innovation. Education directly or indirectly is about 
innovation and development in different science and fields of 
studies; thereby, higher level of innovation can represent 
higher quality of education [9]. There is consensus amongst 
different authors that innovation is life blood of any 
organisations [14]. It is believed that universities and schools 
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should be source of innovation and preparing students/ 
researchers to be innovative, so it is expected that universities 
and schools be innovative in almost everything they do ([1]; 
[7]).  

These 11 factors are arranged in this form, due to the fact 
that components of this model shape a system that changes its 
inputs (students, academics and staff) into appropriate outputs 
(Academics’ achievements, students’ progress, success and 
satisfaction, university/school achievements) through sets of 
well-managed and quality processes and systems 
(syllabus/curriculum, research/teaching, pedagogy, knowledge 
management, ...). 

III. RESEARCH METHODOLOGY 
Qualitative research design was considered to be the most 

suitable research design for conducting this research built on 
argument that “qualitative research is ideal if you want to 
extract…, motivations, perceptions …” [16] from the 
participants in it. The main focus of qualitative method on 
answering questions as “how” and “why” makes this more 
suitable than quantitative method which is based mainly in the 
measurement of things and remaining their focus on 
answering questions as how much, how many, when and who 
[7] that are not necessary the main attention of this research. 
Also important is the primary distinction of qualitative is 
related with “understand and interpret” while quantitative has 
its primary focus on “describe, explain and predict” [16]. 
Among different research strategies, case study in general and 
multiple case studies in particular are identified to be 
appropriate for the research. It is stated that case study is 
suitable for those research that look for profound 
understanding of a phenomena in a limited scale rather 
superficial exploration of a wide range of phenomenon. 
Understanding roots of quality of education by focusing on 
limited number of universities in one country made multiple 
case studies the best choice for this study [17]. 
Interview is the most suitable instrument when the research 
topic requires qualitative approach [12]. However, it is widely 
accepted that there are three types of interview: structured, 
semi-structured and unstructured [17]. Semi-structured 
interview will be the most suitable method to develop in this 
research. From nine universities in the UK, 30 British 
academics and higher education authorities participated in the 
research.  

Stratified Sampling method that is one type of Probability 
Sampling was employed to collect data from British 
interviewees. The main reason to select stratified sampling 
over other techniques was the fact that the researcher intended 
to consider each university as a separate stratum (group) that 
should be assessed in its own merit to make findings from 
these different universities comparable.  120 potential 
participants were chosen and contacted from 9 universities in 
the UK. Among these 120, 30 people kindly accepted to take 
part in this research by giving interview. So rate of response 
was 25% which is consider being average to good.  

IV. FINDINGS AND DISCUSSIONS 
The collected data from British academics and higher 

education authorities has been analysed by using “Thematic 
Analysis” technique. In the process of thematic analysis of the 
conducted interviews with British higher education authorities 
and academics, content of each interview was coded, then 
similar codes were classified into a separate theme, and the 
repetition and degree of each code and each theme in each 
interview and all interviews were quantified. As a result, some 
interesting quantitative findings emerged from the qualitative 
interviews. 

 
TABLE 1. BRIEF SUMMARY OF THE FINDINGS 

The Research Hypotheses 
Quantification of the Given Answers 

Totally 
agree Agree Neutral Disagree Totally 

disagree 
H1: Having professional 
“Leadership and Strategic 
Management” could lead 
to higher quality in 
education sector 

24 6 0 0 0 

H2: The “Students, 
Academics and Staff 
Recruitment” has major 
consequences on quality 
of education 

22 6 1 1 0 

H3: “Syllabus/    
Curriculum” is another 
determinant of quality of 
education 

23 6 0 1 0 

H4: Quality of education 
is depend on quality of 
“Research/Teaching” 

9 17 4 0 0 

H5: “Pedagogy” can 
contribute to quality of 
education 

25 4 1 0 0 

H6: Effective and quality 
“Learning and research 
support” can lead to 
higher quality of 
education 

20 9 1 0 0 

H7: Effective 
“Knowledge 
management” can promote 
quality of education 

15 14 1 0 0 

H8: The level of 
“Academics’ 
achievements” can 
demonstrate level of 
quality of education 

8 16 5 1 0 

H9: “Students’ progress, 
success & satisfaction” is 
one of the most important 
indicators of quality of 
education 

15 12 1 2 0 

H10: High “Universities/ 
Schools’ achievements” is 
one of the signs of having 
high quality education 

4 17 4 5 0 

H11: Well-planned 
“Innovation and Change 
Management” is the key 
to high quality education 

20 7 1 2 0 

 
After interview and in the process of data analysis five 

Likert scale’s options (totally agree, agree, neutral, disagree, 
and totally disagree) are hypothetically have been considered 
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as possible answers for each question/hypothesis in order to 
quantify the results of interviews. By considering the words or 
statements that were used by each interviewees to explain 
their opinions regarding each question/hypothesis, the closest 
option among the five options (totally agree, agree, neutral, 
disagree, and totally disagree) is selected to represent each 
answer of each respondent. The contents of interviews with 
British lecturers and education managers have been 
summarised briefly in quantitative format in the following 
table. Numbers inside of each cell shows number of people 
(academics) that are in favour of each option.  

As it is evident from the above table fortunately there is 
consensus amongst British academics and higher education 
authorities regarding strong support of all 11 hypotheses of 
this research. While nobody was ‘totally disagree’ with the 
hypotheses, a few of the interviewees were ‘disagree’ with 5-6 
of the hypotheses. While the degree of agreement with each of 
these hypotheses is varied, all of the British participants 
believe that eleven pillars/criteria of quality education are: 
Leadership and Strategic Management; Students, Academics 
and Staff Recruitment; Syllabus/ Curriculum; 
Research/Teaching; Pedagogy; Learning and research support; 
Knowledge management; Academics’ achievements; 
Students’ progress, success & satisfaction; 
Universities/Schools’ achievements; and Innovation and 
Change Management. 

V. CONCLUSION 
By considering the analysed data that collected through 

semi-structured interviews with 30 British academics and 
higher education authorities from 9 different universities in 
the UK, all hypotheses of this study have received 
overwhelming support. As it is evident from the above 
discussion, fortunately there is consensus amongst British 
regarding average to very strong support of all 11 hypotheses 
of this research.  

It is very normal to have some opposing or neutral points of 
views so not the all hypotheses have been backed as strong as 
each other. Although some of British academics ‘disagree’ 
with a few of the hypotheses, none of them were ‘totally 
disagree’ with any of the hypotheses. To put it simply, these 
11 hypotheses can be categorised into 3 interrelated groups 
based on the degree of support their received from the British 
participants: A) Hypotheses with “Very Strong Support”, B) 
Hypotheses with “Strong Support”, C) Hypotheses with 
“Average Support”. The criteria to define these three 
categories are existence or lack of ‘Disagree’ or ‘Neutral’ 
responses. 
A) Hypotheses with Very Strong Support are those hypotheses 
that none of the British participants were ‘Totally Disagree’, 
‘Disagree’ with or ‘Neutral’ about them. Among the 11 
hypotheses one of them that is the first hypothesis (Having 
professional and appropriate “Leadership and Strategic 
Management” could lead to higher quality in education) can 
be considered as the only member of this category.  B) 
Hypotheses with Strong Support refer to the propositions that 
at least one of the interviewees was ‘Neutral’ about them but 

nobody was ‘Totally Disagree’ or ‘Disagree’ with them. Four 
hypotheses are in this group include H4, H5, H6 and H7. C) 
Hypotheses with Average Support are the hypotheses that 
although none of the British academic and higher education 
authorities were “Totally Agree” with them, at least one of the 
participants were ‘Disagree’ with these hypotheses. Six 
hypotheses would be located in this category include H2, H3, 
H8, H9, H10 and H11.  

So, in brief, while the degree of agreement with each of 
these hypotheses is varied, all of the British participants 
believe that eleven pillars/criteria of quality education are 
Leadership and Strategic Management; Students, Academics 
and Staff Recruitment; Syllabus/ Curriculum; 
Research/Teaching; Pedagogy; Learning and research support; 
Knowledge management; Academics’ achievements; 
Students’ progress, success & satisfaction; 
Universities/Schools’ achievements; and Innovation and 
Change Management.. 
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